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The Outline of Studies analyzed in this paper is one 
developed by students of Father Renaud in-his Indian 
education classes at the Univ. of Saskatchewan. 


As a result of the analysis, some of the concepts in 
the original course outline have been modified so that 
they apply to non-Indian as well as Indian communities. 
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NATURE OF THE SOCIAL STUDIES 


By "Social Studies" we mean al! those learning experiences which are 
directed toward helping the child find answers to the following questions: 
1) Where do | fit into my world? i.e. What is my relationship 


with my family? community? country? to the total human 
community? 


2) How do others fit into my world? What are the relationships 
between us? i.e. others in my family, my communIty, country? 
world? 


3) What relationship is there between my community and other 
communtties? 


4) What are the different ways of studying a community? How can 
| get a balanced picture? What are the sources of Information? 


5) Why is our way of life the way it Its? 
- in relation to our physical environment? 
- in relation to our cultural traditions? 
- In relation to our history? 


6) Why are others the way they are? 
- in relation to their physical and human environment? 
- in relation to their unique culture? 
- in relation to their historical background? 


7) How do cultures share with each other? What do we or have we 
received from others? What have we contributed to other groups? 
What might be our future contributions? 

Various facts of history or geography are of little value unless they 
can be readily fitted into this system of relationships. There are a great 
variety of learning experiences that can lead to a child's discovery of 
some answers to these questions. Most of the answers are not those which 
may be merely "told to the child". The role of the teacher is to ask the 
right kinds of questions and to help the child to find the best sources 
of information - the greatest variety of sources possible. These wil! 
include interviews and discussions with v arious resource people, field 
trips, films, pictures, recordings, letters, as wel! as reference books, 


fiction, poetry or drama. 
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THE IMPORTANCE OF A MULTI-CULTURAL EMPHASIS 


Studies at the University of Saskatchewan and elsewhere have pointed cu 
to the fact that anthropology and sociology are disciplines that have much to 
say to the educator. Not only do they shed light on the nature of his work, 
they contribute understandings that must become part of the content of his 
reaching. It Is important that the pupils develop a strong and satisfying 
sense of who he is, culturally. It is in the field of Indian education that 
this becomes especially apparent. Dr. John Bryde, of South Dakota has 
shown through his research that it may be largely a sense of alienation due 
vo a lack of cultural self-respect that causes failure, conflict, and 
drop-out among adolescent Indian students. A century of teaching by white 
neonie wno consistantly taught only European cultural heritage has produced 
= peopie that in many cases are lacking in self-respect and confidence. Too 
oiten they are in Ignorance accepting as their own self-image the distorted 
sorvrait cf the Indian that has been passed on to them by ethnocentric 


Teachers. 


Tnere are at least two approaches to solving this serious problem. 
One is to encourage the development of an equal and opposite force of 
"Indian superiority", with its accompanying dangers of racism and separatism. 
The other is to work toward a healthier cultural self-understanding - the 


kind of knowledge that will open doors to the understanding of others. 


Obviously the need for this kind of understanding is not limited to 
Indian students. Our world has become a community made up of different 
cultural groups in various states of understanding and misunderstanding, of 
mutual dependence and cooperation or of mutual distrust and antagonism, as 
the case may be. Our country is torn by cultural misunderstandings and 
rivalries between the French and the "others". It is hardly accurate to think 
of Canada as bi-cultural when those "others" include such variations as 
Chinese, Indian, Ukrainian, English, and Italian. !+ is our hope that there 
is a way to bring about a healthier relationship between various cultures 
in cur country, and in the larger world community - and it seems evident that 
rhe responsibility or opportunity may rest largely in the hands of teachers of 


Social Studies. 
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A PROPOSED OUTLINE FOR SOCIAL STUDIES IN THE FIRST SIX GRADES 


The following outline was originally prepared to meet the needs of Indian 
communities. However, we have discovered that if the concept of "local 
community" is substituted for the idea of "Indian community", the program 
might well be equally effective for a French, an Italian, or a mixed community. 
lf the class represented several or even many different cultural backgrounds, 
some sections of the course would be expanded In scope to include them all. 


Probably group research would be used. 

The following six charts have been constructed to show the major problem 
areas for discussion and research, giving some indication of how they are 
related in content, and in sequence of presentation. 


ANALYSIS AND SUMMARY OF THE COURSE OUTLINE / GRADE BY GRADE 


Year One (Chart I): The year begins with a study of the "schoo] 


community" - an Introduction to classroom and school routines, to the 
relationships between the people who work there and the pupil himself. The 
special ways of behaving that are appropriate to school life are explained 


and made familiar. 

Next comes a new look at home experiences, their varying work and play 
activities, and how they related to the school and what happens there. A 
unit on toys focuses attention on another area of child experience. The child 
learns to classify toys as to how they work, whether they are home made or 
manufactured, whether they are privately, jointly, or publicly owned, whether 
they are related to adult activities in which he will some day participate. 

A study of animals offers another experience in classifying in terms of 
relationships. 

As in all primary classrooms, holidays are celebrated, studied, and 
enjoyed as they come along. 
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Social Theme: re-interpretation of pupils' 
relationship to their home environment 

in the perspective of the school. 7 
Fleld of Experience: the school as a te 
community experience, new ways of under- SPECIAL DAYS f 
standing familiar environment 









Hid eg.) f 
' f 4 ‘4 x 
; yy ih ie 






| | iy id fo | 1s ¢ < ay Les 7 
ieee an . ae 3 st 
* wm hi | 


ier ~~? 


| 
} ’ | | ) | | 
| uP 
) | 
| | ' i ‘! v 
. ; 
. 
| Fey 
f | | 
| ; 
| } 
| 
' 
’ ; | | 
i | , 
‘ | 
\ 
: . \ ) 
' ; 
% : 
d 






/ 

Beng 

- ay 
Je 

om 


, 
/ 
Z 
‘omen r 
+ af 






| j @, 
} “ i ‘a 
; : i uw Ps 
p / nto on 
al 2 
i 
a 
ers 


oe Sy 
£ ng? 





; a) iy.) ae 


haa he ane ; 
iH alii . 
ML c, own ‘ 7 Hi 


il 


Orca ts) os 


Year Two (Chart I!): The year begins with a study of the home community. 
The class learns to analyze it in terms of where things are and why, who does 
or makes what, and how travelling and moving take place. This simple frame- 
work for community study is then applied to the nearest town, and finally to 
the nearest city. Also included is a unit on the farm, especially as a source 
of the foods which pupils buy in their own community. (Should the class be 
made up largely of farm children -- or of urban children the sequence would 
of course be changed so that the familiar scene is studied first, and then 
used as a basis for further studies. 

An additional unit of study deals with kinds of houses built by peoples 
in various environments. 


Year Three (Chart I11): Study begins again with a focus on the local 
community, but this time it is a mapping project. 

Then four basic needs - food, clothing, shelter, and transportation - 
are studied in detail. Students would learn the source of products they 
use in their own community, how they were made, and how they were brought to 
the community. They would also try to find out what happens to the various 
products shipped out of their own community. 

This series of units Is followed by a study of life in another part of 
the province, preferably one where conditions are very different. (e.g. a 
northern forest community would study the south, and a southern community 
would study northern life.) 

Using what they have learned about studying their own way of life and 
comparing it with that of others, students are now ready to take a look at 
what it might be like to live in other parts of Canada. This unit could take 
the form of an imaginary trip across Canada, or perhaps exchanges of information 
with school children in a wide variety of Canadian communities. 
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Year Four (Chart IV): The studies for this year establish the idea of 
the local community as a functioning part of the larger Canadian and North 
American communities. The emphasis at this stage is upon the relationship of 
physical environment to ways of living. Communities in other parts of Canada 
are compared with the local one in terms of why they live the way they do. 
Study of the physical regions of Canada is extended to Include the saine 
geographic features as they extend into the United States. Other geographic 
features, unique to the United States, are also explored. One particular U.S. 
community is chosen for study. The approach is similar to that used In 
analyzing the local community and relating it to the rest of the country to 
which i+ belonas. 

Political borders are introduced, comparisons befng made first with 
various boundaries familiar to the student (perhaps partitions in a house, 
lots, playgrounds, rivers or geographical barriers) and from there on to 
provincial and national boundaries. 


Year Five (Chart V): Year five deals mainly with history and how it 
affects life in the local community and the country. Relatively recent 
local history is extended to include the history of the province. This fs 
followed by a detailed study of life on our continent four hundred years ago, 
and the various culture groups who lived here at that time. Next the class 
looks at life in Europe during the same period. The values operative in 
each society are outlined in some detail. Both units of study are important 
if students are to follow intelligently the events which took place when 
these people met and inter-acted during the period of exploration, 
discovery, and settlement of this continent. 

The final unit of study is an analysis of one area - Eastern Canada - 
to determine how the French, English, and Indian groups handled both 
conflicting and shared interests, what the relationships between them were, 
with the social and political results. 


Year Six (Chart VI): The main emphasis in the sixth year is on modern 
Canadian society, particularly the economic patterns of life. The class 
studies the cultural heritege of several ethnic groups in the home province 
and takes a look at the majority Canadian society which has developed. 
Particular.note is taken of how the various peoples made a living -- from 
the past to the present. Ethnic patterns of life are studied in relation 
to physical environment. 

The next section of the course involves a rather thorough survey of 
the way people earn a living in Canada, including some basic concepts about 
our economic system, and the values on which it is based. This topic leads 
naturally into a study of world trade. A suggested approach js to trace 
local products to their eventual destinations on world markets, noting the 
degree of specialization that is essential to the trading cycle. Study 
would also be focussed on the things we buy from world neighbors and 
something about the people on whom we depend in this way. 
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Field of Experience: Relationships exist between the work and life of people and their physical 


environment. 
CHART IV 
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Soctal Theme: Historical con*act brought about a merging of people of different 
cultures leading to present day social patterns. 
Field of Experience: A comparison and contrast of different cultures in time 
and space and their effects on each other. 
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Social Theme: A productive society Is the result of the efforts of all the 


individuals within that society. 
Field of Experience: A relationship exists between.an Individual 
community, which extends to the country and the world. 
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DEVELOPMENT OF KEY IDEAS THROUGH THE GRADES 


ite Communi ty 


Year One -- the school as a kind of community - the network of 
relationships in the extended family, with the specialization of 
responsibilities - stories about community and family life In other parts 
of the world. 


Year Two -- Introduction of the term community and its application to 
the jocal district -- to the nearest town -- and to the nearest city. (For 


urban children, the order would be reversed, - since their local community 
is the city, or part of it. They would study the remote or isolated smal | 


community last.) 


Year Three -- a study of community living elsewhere in the province -- 


and in Canada. 


Year Four -- the effect of cultural heritage on community life - various 
communities studied in greater depth, particularly in relation to their 
physical environment..... study of a U.S. community in relation to the 
nation to which it belongs -- the relationship between the two national 


communities resulting in a larger Northern American Community. 


Year Five -- how community |ife changes -- how various communities 
become involved in interaction, conflict, and may grow together into a 


multi-ethnic national community. 


Year Six -- the economic features of the modern Canadian community -- 
its relationships with other countries of the world, leading to the idea 


of world community. 


11. Concept of Culture 


Years 1-3 -- in study of varying holiday customs, ethnic traditions 
are compared -- in study of family, school, and community, the program is 
enriched by presentation of stories about family life in other cultures - 
differences in dress and physical appearance become apparent as the children 
study the sources of food and clothing which they buy (e.g. the people who 
pick the tea that they drink, or harvest the rubber used to make their boots.) 
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Year Four,-- an explicit study of cultural features, beginning with 
the local community and then going on to compare the home group with other 
distinctive groups in the province (main emphasis for this year is on the 


contemporary scene). 


Year Five -- a history of the Indian culture groups -- of European 
cultural features ~- and the various Inter-relations as they have developed 


in North America (main emphasis - history). 


Year Six -- the relation of various ethnic groups to the majority 


Canadian society. 


lll. Interdependence of Individuals and Groups 


Year One -- relationships between children, their families, and 


school and government officials. 


Year Two -- study of community workers should bring out not only the 
dependence of individuals on other individuals, but of various social 
organizations on each other (e.g. school, government agencies, commercial 


interests, religious groups). 


Year Three -- trade and business ties with people all over the world - 
as illustrated by a study of the sources of things bought and used in the 


local community. 


Year Four ~- relating the local community to other communities in 
the province and the nation - relating an American community to its 


country, and their nation to ours. 


¥ear Five -- inter-group relations on the North American continent 
in the last four hundred years, with detailed examples of both conflict 


and cooperation. 

Year Six -- group relationships es reflected in world trade and in 
the kinds of specialization necessary to our economic system. 
IV. Economics 


Year One -- first experiences in classifying familiar Items in terms 


of their use and source - introduction to concepts of private ownership. 


Year Two -- learning to classify the kinds of work that go on about 


them in terms of making things, selling things, buying things, looking 
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after government and welfare services, moving people and goods, entertaining - 
beginning to see how specialization leads to economic interdependence between 


members of the community and between the home community and those nearby. 


Year Three -- further details of specialization become apparent as 
detailed study is conducted regarding food, clothing, transportation, and 
shelter and the people who work in these areas of concern -~ some ideas of 


the changes brought about by industrialization. 


Year Four -- detailed study of products, goods, and services in various 


communities of the province, country and the North American community. 


Year Five -- relating today's economy.to that of the past -- a study 
of the fur trade which shows how business relationships have widespread 


effects upon other aspects of living. 


Year Six -- main theme of the year's study is "making a living" and 
the relationship of individuals to the total productive society -- the 
trading cycle is studied, including aspects of specialization and inter- 


dependence involved. 


V. Where We Live and How It Affects How We Live 


Year One -- Schoo! as a special environment demands certain special 
patterns of behavior. The animals and plants and physical features ina 


community make possible certain types of family work and play. 


Year Two -- Environment plays a large part in determining what kinds 
of work are available, what products we can sell -- what ones we must buy -- 
and how goods and people can be moved from place to place. It determines 


what sort of homes people need and will be able to make. 


Year Three -- Human beings [in ours and other communities have learned 
many ways of using nature to help them, and have learned how barriers of 
distance, time, or terrain can be overcome. Life in other parts of the 


province and country is greatly affected by the physical environment. 


Year Four -- There are others living in various parts of Canada and the 
United States whose life is very similar to ours because of a similar physical 
environment. There are communities which have a very different environment, 


which greatly affects their daily life. 
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Year Five -- the people who lived in our country many years ago had 
discovered many ways of adapting to the areas where they Iived and making 
good use of the available resources. Their knowledge and skills had a 
great part to play in the European exploration of the country. The animals 


trapped for fur prompted a trade which had international significance. 


Year Six -- The ways open to people for making a living depend largely 
on the physical features and natural resources in their community. As such 


resources become depleted, a move often becomes necessary. 


VI. Values -- "It Makes a Difference What You Think is Most Important’ 


It is an essential objective of the whole course that both teachers 
and pupils become aware of their own value systems in the perspective of 
what is most important to other groups or individuals. The following 
examples show some areas at each grade level where a focus on values 


can develop naturally out of the course content. 


Year One -- For most beginners, the school experience itself wil 
be the first encounter with a different set of priorities. They discover 
that what matters most in the classroom may differ considerably with 
what is important at home or in the community. For example, punctuality, 
organization, quietness and diligence rate very highly in most schools. 
Usually the pupils have been used to unrestricted movement, activity and 
noise, to doing what he wants when he feels like it and dropping the 
activity as soon as he loses interest. Such questions as the following 
may help the pupil to fit his previous experience into the new and 
conflicting situation: 


1) When is it important to be quiet at home? out playing? at school? 
Why, in each case? 


2) What things are done at a special time? Why? 
Pupils should make the discovery that time and place may often change what 
is important. They will also find that there are things that some people 
value more than others (e.g. some mothers serve meals at a set time; others 
do not go by the clock.) The weeks of adjustment in first grade offer 
excellent opportunities to capitalize on values already in operation and 
+o introduce new ones not as necessarily “better” but only more useful for 
special new situations. There should be times during the school day where 
a maximum of freedom, noise, and fun are encouraged -- others where 


orderliness and concentration are uppermost. Both kinds of situations 
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can be related to home experiences where the same values apply. 


Year Two -- In the second year special attention Its given to the various 
workers in the community. In each case it is important for the pupils to 
discover through observation and interview what standards of values are 
important for each kind of work. (e.g. clock-like reqularity is essential 
for the bus-driver or postal worker, while the trapper or hunter's life is 
regulated by weather, seasons, and his own personal choice.) 

The unit on kinds of houses should help students to ask why somethtna 
is done in a certain way rather than to class variations as good, bad, or 
funny. It is important to appreciate the ingenuity of people who have 
learned to make the best use of what was available to them in their 


particular situation. 


Year Three -- The study of food, clothing, shelter, and transportation 
should include a glimpse into the lives of those people who provide us 
with what we need (e.g. the trapper who enjoys the freedom and liberty 
of his own schedule depends on the assembly-line factory worker for his 
gun, his traps, and much of his clothing.) 

The study of clothing should lead naturally into a classification 
of differences according to |) weather and/or climate 2) cultural heritage 
3) or personal preference. Often more than one of these factors play a 
Oat ine exercise of classifying items in terms of the cultural or 
personal choice involved should lead to a greater tolerance and respect 


for others. 


Year Four -- The comparison between ways of life in the fourth year 
is largely centered on geographical factors. Here everyone is agreed that 
differences are valid and natural. If cultural and personal differences 
can be presented in the same context, perhaps a more objective view can 
result. e.g. "If a person is not made more worthy because he happens to 
live by the sea than if he were a miner in the mountains, then perhaps the 
_fact that he has an Indian or a British heritage does not necessarily 


operate for or against his personal worth either." 


Year Five -- The study of North American history, if conducted in 
such a way that students are Jed to understand the values and motivations 
of each group of people, will develop an awareness of how one's basic 
assumptions and motives affect his behavior. Much of history takes on 


quite a different color when viewed in cultural context. 
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Year Six -- Ethnic comparisons at the sixth year level can be thorough 
and specific. At this point the legends and folklore of various people can 
be studied to determine the values they express and transmit. Also the 
history of certain groups will make clear why certain things are so 
important to them (e.g. a group that came to this country to escape 
political or religious oppression is likely to value personal freedoms 
and resent government interference; a people who travelled in smal] 
communities and hunted and gathered al! that they needed may still place 
a high value on community life and on sharing their earninas, even though 
they can no longer hunt.) 

The study of ways of making a living in modern Canada should include 
examination of what means most to people, why they work, why they want a 
particular kind of work or a particular style of life. The “work-ethic" 
should be studied in the perspective of the changes being brought about 
by modern technology and the possible changes in values that the future 
may demand even of the majority society. 

lf members of the majority culture can see their own standards as a 
set of optional cultural values rather than as the universal good to which 
all others strive or should be striving, they are better prepared to 
accept both individuals or groups whose values are different from their 
own. 

Students from minority culture groups need the same knowledge if they 
are to understand the demands placed on them by the majority. Until they 
gain a working understanding of the values of others and of their own 
people they are unable to make a responsible choice regarding where they 


fit in and where they can validly express what is most important to them. 


Vil. Some Means of Gaining Social Understandings 


Year One -- collecting objects and pictures, listing, classifying - 
listening to resource persons and asking them questions - making a visit 
or trip - reading stories, role-playing, singing and dancing, music that 
other groups enjoy - making and reading maps, watching and discussing 


films, writing letters to others who can provide specialized information. 


Years Two-Six -- From this point on, all these learning methods can 
be used, some to an even greater extent than in the first grade, Other 


procedures will be added to the lists, e.g. 
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- consulting reference books and encyclopedia 
- consulting newspapers, musem collections, old diaries, reports 
and records 


As all these sources of information are put into use, students are 
developing ways of using what they find: 


- comparison and contrast 

- relating the differences they find to what they are learning about 
the basic human needs 

- learning that there are different ways of looking at the same 
community situation 

- in terms of geography and resulting economics 

- in terms of traditions and cultural values 

- in terms of political framework 

- in terms of individual and group relationships. 


As all these sources of knowledge become available along with skills in 
seeking out and using relevant material, the studentsszshould be equipped 
To conduct their own study of a totally unfamiliar community and know what 


kind of questions to ask and where they might expect to find the answers. 


TEACHING AIDS FOR THIS COURSE 


The Indian and Northern Curriculum Resources Centre in Saskatoon 
is doing a considerable amount of research as to available films, film- 
strips, pictures, books and recordings for this Social Studies program, 
The result is a number of multi-media library collections to be recommended 
for purchase (annotated bibliographies) by any schools using this program. 
Each collection is being chosen to illustrate one particular topic, or 
theme, rather than being restricted to unit or grade. A consultation 
service is available to teachers and, within the province, sample 
materials are being circulated for trial use in classrooms where Indian 


students attend. 


ADAPTATION OF THIS SOCIAL STUDIES PROGRAM TO A PARTICULAR COMMUNITY 


Since all the main concepts are illustrated first from examples in 
the local community, relevance to pupil experience is a built in feature 


of the course. 


The most important requirement for success would be the adaptability 
and understanding of the teacher. He must be the kind of person who can 
learn with the students, who is willing to study the community with a 
greater thoroughness than he demands from his students. He must be able 


to accept cultural differences and be warm and open toward people whose 
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background differs from his own. In short, he would have to reach the 


goals set for his pupils in these respects. 


The teacher education necessary would include study of sociology and 
cultural anthropology. For work in communities with a culture differing 
markedly from that of the teacher, even greater specialization is important. 
The program at the University of Saskatchewan provides such specialized 
preparation for teachers working with Indian or Eskimo students. It offers 
a Bachelor of Education program with a major in Indian and Northern 


Education and also a Master's Program. 


In summary, basic cultural and social understandings are necessary for 
all teachers. The degree of further specialization necessary would depend 


on the degree of difference in background between the teacher and his 


pupils. 
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